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The Malaysian government, including JAKOA, adopts ethnicized neoliberal policies (Joseph, Chapter 1 in this book) in wanting to achieve high-income status and be globally competitive in the neoliberal economy while maintaining the political dominancy of the Malay-Muslims in the government/public sectors and political domains through the successor NEO programs and policies for Bumiputeras. While the Orang Asli are categorized as Bumiputeras, they clearly do not have the same indigenous status as the Malay-Muslims in relation to economic and social affirmative policies and privileges (Nah, 2003; Nicholas, 2000; Subramaniam, 2015) . As discussed earlier, JAKOA and the Malaysian government continue to impose their own priorities on the socioeconomic and educational development of the Orang Asli with lack of consultation with the Orang Asli and non-recognition of Orang Asli customs and traditions.
In this chapter, we also look at the ways in which the Malaysian government and JAKOA continue to marginalize and disadvantage the Orang Asli children through their educational policies and practices.
Education and the Orang Asli children
Several economic, geographic, and cultural factors contribute to Orang Asli students' poor educational performance in Malaysian schools. Higher poverty rates and the tendency to live in remote locations means that many Orang Asli students do not attend preschool and therefore they start from a low literacy and numeracy base in Year 1 (Ministry of Education, 2013; Nicholas, 2006) . In addition, Bahasa Malaysia which is the medium of instruction in the national education system is not the mother tongue for most Orang Asli students. The existing teacher training program also does not prepare teachers and educators for the complexities of working with Orang Asli communities. The educational assistance for the Orang Asli through the JAKOA is minimal and not sufficient to help them in their children's schooling for example with school fees, transportation, textbooks and extra-curricular activities (Nicholas, 2006) . Wong, B. W. K. & Abdillah, K. K. (2018) . Poverty and primary education of the Orang Asli children. In C. Joseph (Ed), Policies and politics in Malaysian education: Education reforms, . Ney York: Routledge.
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Orang Asli communities and children lack some of the basic necessities in relation to educational and social resources to move them out of the vicious cycle of poverty (Karubi, Goy & Wong, 2013; Kenayathulla, 2013; Nicholas, et al., 2010) . Orang Asli children do not have electricity during the day and night to do their studies and other activities. They do not have the access or money to buy educational toys, study and reading materials, and to watch educational programmes on television. Their parents are not educated and are unable to influence their children's learning process and academic performance. Orang Asli families spend less in private tutoring as compared to other ethnic groups in Malaysia mainly due to the low level of income and literacy of the head of the household.
There are also major differences in the pedagogy and ways of learning within the Orang Asli community. Research indicates that Orang Asli children learn differently compared to other Malaysian children (Endicott, 2016; Karubi et al., 2013; Nicholas, 2006) . They learn through the indigenous language, arts, rituals, folklore and taboos which do not have a fixed syllabus and timetable of learning. The village is the schoolhouse and the teachers are the parents, extended family, elders, neighbours and the community. Orang Asli children learn about the riches of their environment including the forest from their elders (Nicholas, 2006) . The current Malaysian school curriculum, including the pedagogy and teaching approaches in the national school system, does not suit them and disadvantages them (Nicholas, et al., 2010) .
When the children enter Primary 1, they take a relatively longer time than other students to catch up, given that they are not at all fluent in Bahasa Malaysia and also lack basic educational amenities at home. A majority of the Orang Asli children do not have the chance to attend kindergarten before entering Primary 1 and this drawback is reflected in their slow learning process of speaking, reading and writing. Abdull et al. (2011) found in their research that the majority of the Orang Asli students have problems reading Bahasa Malaysia. They measured the students' ability by looking at their reading, writing and numeracy skills. They found that the Orang Asli children had good skills in singing, playing and eating.
Warren, Baturo and Cooper (2010) conducted a study on indigenous students in rural Queensland (Australia) and concluded that teachers should take into consideration the remote background of these indigenous students in developing their curriculum and pedagogical approaches. The approach to teaching mainstream urban students is different from teaching rural indigenous students. It is argued that contextualization is one of the key components in 
<INSERT TABLE 4.1 HERE>
In general, KAP is divided into two levels. Level 1 is for Primary Year 1 to 3 and Level 2 is for Primary Year 4 to 6. In KAP level 1, the main themes are "Come to School" and "Come and Learn". The main focus is to prepare the indigenous students to use effectively the national language, Bahasa Malaysia, to read, write and count. In KAP level 2, the main focus is to help students apply their knowledge, skills and values into other subjects such as The distance between school and home, and the experience of the teachers have a significant impact in the Orang Asli students' academic performance (Johari & Nazri, 2007; Nettleton, 2008b) . When the school is far from the homes of the Orang Asli children, enrolment and attendance decreases. In some instances, the local education authority provides a van to transport the students from home to school and vice versa. However, the children have to depart from their home as early as 5:30 am in the morning. With no electricity and running water in their homes, these children have to bathe in the cold river catchment water and their parents have to make breakfast for them at very early hours of the morning.
For the purpose of tailoring the syllabus to cultures and the learning styles of the Orang Asli students, the Ministry of Education Malaysia and the United Nations Children's Fund (UNICEF) in a project developing new learning materials for the Orang Asli children in primary schools have incorporated folk stories and storytelling techniques that these children can easily understand (Nadchatram, 2007; Nettleton, 2008a) . The aim of introducing storytelling techniques in the classroom of Orang Asli students is to encourage reading habits and improve their writing skills. Chupil and Joseph (2003) in their educational work with one of the Orang Asli communities used songs to educate the Orang Asli children and adults by incorporating the issues of land problems, gender and children's education into the lyrics.
Other than that, Ghazali et al. (n.d) 
examined the use of drama technique in teaching Bahasa
Malaysia in selected primary schools of Orang Asli and found this technique to be effective for teaching and learning the language.
